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Essay Tips 
CONCLUSIONS 

 
In your conclusion do not waste words reiterating your argument at length.  Try 
to summarise (very briefly – one or two sentences) what you have said, and to 
address the argument itself (is it strong? Weak? Surprising? Of limited use?) 
rather than make it again.  Try also to end with a forward-looking view.    This 
might be an explanation of exactly why you were unable to answer the question, or 
what you would need to know in order to answer the question, but it should show why 
the question is an interesting or important one.  The conclusion should ‘step back’ 
from the argument.  It should also, ideally, end with some sort of flourish and if 
appropriate refer to some point/example made in the introduction.  
 
 
1 Consider the meaning of ‘justification’ in different areas of knowledge.  Is 

any one kind of justification more compelling than any other? 
 

With all the pondering ways of knowing, or the justifications of knowledge; 

history, art, natural science, humans science ethics and maths, it is clear to see that maths 

has the most justification of knowledge.  True maths has its flaws, but it has the least 

amount of flaws within the justification of knowledge.  Through using the laws, axioms 

and ratios you can gain the uttermost amount of knowledge conceivable to man.   

 
 
 
 
 
2 Our senses tell us that a table, for example, is a solid object; science tells us 

that the table is mostly empty space.  Thus two sources of knowledge 
generate conflicting results. Can we reconcile such conflicts? 

 
In conclusion, it seems that conflict and contradiction are natural consequences of 

living in a world where there are different ways of knowing, each having its own different 

perspective.  Whether or not we can reconcile these conflicts depends on the nature of the 

conflict itself and the degree to which we are prepared to accept it or work harder to 

resolve it.  Some conflicts are resolved simply by understanding the limitation and 

idiosyncrasies of the different ways of knowing, others by appreciating the different 

context of the knower.  However, some conflicts are best left unresolved, like the 

paradoxical durian, extending and enriching the totality of human experience. 
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3 ‘To understand something you need to rely on your own experience and 

culture.  Does this mean that it is impossible to have objective knowledge?’ 
 

Originally I did not believe that that it is impossible to have objective knowledge.  

However, following my research I have concluded that it is increasingly likely to be the 

case.  Even an area such as Mathematics appears to now contain less objective knowledge 

than I had suspected.  This may result from my view of objective knowledge; it is not, as I 

first thought, simply something that is commonly accepted, but is, rather, something 

which is unaffected by individual experience – and often culture prevents this.  In 

Mathematics, although there are accepted, recognised axioms, cultures within the subjects 

have entirely different ideas about how knowledge is gained.  At least in Mathematics the 

axioms could be considered objective, but in areas such as History, particularly with 

sensitive events, it is hard to see how total objectivity could be ever be achieved.  The 

most positive conclusion that I can hope to come to is that Areas of Knowledge such as 

Art or Ethics do not necessarily require objective knowledge.  Ethics, in particular, 

governed as it is by our moral values, does not have any need for objectivity.  Culture and 

experience and re integral and essential part of our moral laws, and I believe they should 

stay that way. 

 
 
 
 
4 When should we trust our sense to give us the truth? 
 

The answer to the question depends on how we define the word ‘truth’.  I think 

that we can trust our senses to give us certain types of truth’; the word ‘truth’ has 

different meanings in different areas of knowledge.  If I am seeking to gain an objective 

truth then I do not think I can ever be sure, by using just my senses, that it is the truth.  

This does not matter greatly in everyday life, because I manage to avoid the everyday 

hazards well enough by trusting my sense.  But I think it is possible to gain an artistic 

truth through our senses (or an emotional truth, based on art).  Artistic truth can be given 

to us through our sense because it is by its nature a subjective truth. 
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Teachers Notes: CONCLUSIONS 
 

Give students these conclusions to read.  They can then discuss each one in groups, and work 
out what are the strengths/weaknesses of each one.  The following suggestions may be helpful 
– though note that you really need to read the whole essay for the points to fully make sense. 
 
Essay 1: This is a very weak conclusion 

• Argument of essay is clear; that though it is imperfect, ‘Maths has the most 
justification’; so there is, at least, a knowledge issue addressed. 

• Poor use of language means it is vague; ‘most justification’, ‘pondering’, ‘ratios’, 
‘uttermost’, ‘conceivable’. 

• There is no sense of stepping back from the content and looking (critically) at the 
arguments (it might be worth asking students what that might be; possibly that “this 
conclusion is surprising given that we rely on justifications all the time and tend to take 
them for granted”.  Obviously this point could be made at varying levels of 
sophistication). 

• The final sentence attempts a flourish, but slips into pomposity and the grandiose. 
 
Essay 2:  This is a very good conclusion 

• Clear, simple language 
• Good summary of the argument; directly addresses the KI in the question.  Notice that 

through the answer is complex (it depends on the nature of the conflict and how we 
approach it); the points are not simply reiterated at length (cf essay 3).  This is an 
example of stepping back from the essay, though there is room for more in this respect. 

• The Durian example was made in the introduction and has been used to make the 
flourish that wraps us the essay. 

 
Essay 3:  This is a good conclusion. 

• Clear personal voice; the way she is aware of how she has come to see things 
differently after writing thinking about them. 

• Clear KI focus 
• Rather verbose. 
• Reasonable summary, but in contrast to essay two, there is too much detail.  Lines 3 - 8 

(‘Even an area…   …is gained’) get into too much detail (cf essay 3).   
• The final 4 lines do address the big picture; they step back and address the ‘so what’ 

question.  She is saying ‘OK, so I agree it’s impossible to have objective knowledge in 
Art or Ethics, but you know, that’s OK; I believe that Culture and Experience should 
play key roles in these areas.’ 

 
You could ask students to re-write lines 1 – 9 (suggest something like ‘Though I did not 
initially think so, I have come to believe that attaining objective knowledge is problematic 
in all areas, even Mathematics, where I had thought it most likely.  In other areas, such as 
History….’ 

 
Essay 4: This is a good conclusion 
• Clearly addresses question, but qualifies the question by referring to specific 

distinctions.  Note that this sort of original distinction is an analytical way of showing 
personal voice (examples are a more obvious but often less effective way of doing this).  

• Summaries argument clearly 
• Clear focus on KI in the question. 
• There is some evidence of stepping back from the arguments of the essay (“this does 

not matter greatly…” though there is room for more in this respect. 


